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An Examination of the Introduction of Career Education for 

First-Year Students of the Faculty of Pharmacy  
Kotaro Iida 

Faculty of Pharmacy, Meijo University 

Abstract  This study examines the effect of career education on first-year students of the faculty of pharmacy. The faculty of 
pharmacy has introduced career education for first-year students to provide them an understanding of the role and function of 
pharmacist and enable them to acquire an outlook for their future from the early stages of their time at the university. 
Comments from students and the results of a questionnaire suggested that the content and methods used in the career 
education implemented this year were successful in providing students a greater understanding of their future job and 
function as well as making them consider their careers. This increases not only the overall quality of university life but also
the motivation to study. 

Keyword career education, first-year students, pharmaceutical education 
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Cloud Computing Environment for Developing Motivation to 

Self-learning  

Tomoichi Takahashi 1)   Toshihiko Kato 2)   Akimasa Natori 3)

Faculty of Science and Technology, Meijo University 1)  Information Technology Center, Meijo University2) 3)

Universities are expected to provide education curriculum and services to their students so that they can 
develop their capabilities. 

We propose a system that motivates students to learn by themselves. The system makes use of 
cloud-computing environment that has been introduced in our university since the spring of 2012, and was 
demonstrated in database course of department of Information Engineering where they educate their students 
to a level that they can work as engineers. In this paper, the system was introduced and evaluations of 
demonstrations were described. Finally future agenda is discussed. 

Keyword education quality, self learning, cloud-computing environment 

1) 1 2 3 4 5 2
2) 3 5 1
3) 3 5 1

���



2

                                                  

www.ipsj.or.jp 

RDBS

A A

B B

C C

                                                  
2

�������	 
�� 
��������

����



3

-

-

                                                  

                                                  

�������	
��
������
������

����



6

4

0

10

20

30

1 4 7 10 13 16 19 22

�������	 
�� 
��������

����



()

5

�������	
��
������
������

����



6

�������	 
�� 
��������

����



7

�������	
��
������
������

����



8

�������	 
�� 
��������

����



1

Effectiveness of Inquiry-based Experiments and Lessons to 

Promote an Attitude of Taking the Initiative in Solving 

Problems: Comparison of Subjective Evaluation with 

Objective Evaluation 

Naohito Takeda 

Department of Pharmaceutical Science, Faculty of Pharmacy, Meijo University 

Abstract:  The aim of this study was to investigate effectiveness of inquiry-based experiments and lessons designated to 

promote an attitude of taking the initiative in solving problems for first-year pharmaceutical students.  Questionnaires filled

out by students after the course revealed that over 80% of respondents were satisfied with the program over a five-year 

periods; most recommended increasing their learning motivation.  Comparison of subjective evaluation based on their 

questionnaires with objective evaluation based on the scores of practice report and of a term-end test of relevant lecture 

showed very weak correlation statically.  This finding suggests that inquiry-based experiments and lessons are effective in 

promoting an attitude of taking the initiative in solving problems. 

Keyword inquiry-based experiments and lessons,  attitude of taking the initiative in solving problems,   

self evaluation,  a first-year education 

����



2

�������	 
�� 
��������

����



3

��������	
��
��������������������� !"��� �#$�

�%&�



4

�������	 
�� 
��������

����



5

��������	
��
��������������������� !"��� �#$�

�%&�



6

�������	 
�� 
��������

����



7

��������	
��
��������������������� !"��� �#$�

�%&�



����



� � � � � �





1

1

2012 7

1) 2011

11

ISONS2011
2)

1

1) 1, 2, 6
2) 3
3) 4
4) 5

����



2

9.0

5
3)

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

�������	 
�� 
��������

����



3

4)

1

3. 

1) 

1.

2.

3.

4.

5.

6. 1 5

7.

1 6

�������	
��
���	��������

����



4

1

2

2

5)

6)

7) 

�������	 
�� 
��������

����



5

8)

2002 8

29

16

2006

9)

�������	
��
���	��������

����



6

3)

7)

6 1 900PBq

1800km2 5mSv

3

30

3

5)

�������	 
�� 
��������

����



7

JCO

10)

11)

�������	
��
���	��������

����



8

1)

http://committees.jsce.or.j

p/2011quake/system/files/SS_IR_text.pdf 2012

2) ISONS2011

http://www.aesj.or.jp/information/statem

ent20111101.pdf 2011

3)

Vol. 53, No. 7 2011

pp. 1-8. 

4)

NHK 2011

5)

http://www.engineer.or.jp/c_topics/000/

attached/attach_25_3.pdf 2011

6)

http://www.tepco.co.jp/cc/press/be

tu12_j/images/120620j0301.pdf 2012

7)

2012

8)

2009

9)

2011 pp. 217-247. 

10)

2004

11)

43(1) 2011 pp. 5-22. 

�������	 
�� 
��������

����



 1

“Doing is Believing!” Helping Students Master Presentation Skills 

William Brooks 

Meijo University Part-time lecturer 

Most people, regardless of their profession, 

have either  heard of , or can identify with 

this quote: “The greatest fear among human 

beings is not death, but glossophobia, or the 

fear of having to speak in  front  of a large 

group”.  Accord ing to  The Bruskin  Survey

conducted  in 1973 from the “The Book of 

L i s t s ” ,  B u s k i n ’ s  g r o u p  a s k e d  3 , 0 0 0 

Americans to l i st  their  greatest  fears.  The 

m a j o r i t y  o f  r e s p o n d e n t s  r e p l i e d  t h a t 

speaking before a group rated even higher 

than  d ea th  i t se l f .  Not  su rpr is in gly ,  more 

recent surveys , including the 1998 resul ts 

from the National Comorbidity Survey (NCS, 

of 8,098 people),  and a 2008 survey by the 

same organization, listed public speaking as 

the number one fear among US citizens. The 

la ter  survey ind icat ed  that  f rom a  l i s t  of 

eight different fear-inducing factors, 38.5% 

of Americans from various age groups noted 

that  giving a public speech or speaking in 

front of a class was their number one fear. 

Given a 2008 US population of around 305 

million, it may therefore be possible to infer 

that roughly 117.4 million people feared (or 

continue to fear) public speaking more than 

anything else.  The r esul ts from a broader, 

i n t e r n a t i o n a l  s u r v e y  b y

Sel fhelpcol lec tive .com ,  noted  that  f ear  of 

pub l i c  sp eak in g ran k ed  2 n d  a f t er  f ea r  of 

flying, while fear of death ranked 6th. Based 

upon these results, we can infer that similar 

aversion of public speaking exis ts in  most 

other societies as  well .  From my personal 

experience as a university instructor in Japan, 

I know that the majority of my students have 

a great fear of giving presentations in front 

of small  or  large groups,  and as  a  former 

journalist , I myself am no exception among 

the majori ty who experience great  anxiety 

the second I s tep in  front of an audience.   

In  retrospect , anecdotal  evidence strongly 

sugges ts  th at  t he  on ly  success fu l  w ay to 

overcome this “dreadful fear” and “master 

you r  c r owd ”  i s  t o  f a c e  i t  h ead  on . L ik e 

spor ts  or  rou t ine work,  exper ience bu ilds 

conf idence,  and  effect ive public speaking 

skills come from trial , error, and repetitive 

practice. Observing reputable speakers may 

b e  o n e  m e t h o d  t o  a c h i e v e  t h i s ,  b u t 

overcoming the fear of public speaking by 
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doing it repetitively is in fact the only way 

to  acq u i re  th e  n ec essa ry  con f id en ce an d 

perfection that helps presenters believe… in 

themselves. (Brown, Gill ian & Yule, 1993)

I t  i s  a  w el l -kn own  f act  t h at  even  in  th e 

cu r r en t  J apan es e  j u n i or  a n d  s en i o r  h i gh 

school educational system, students are not 

given  ample  opportun ity  to develop  c lear 

and perceptible verbal and non-verbal skills 

inside the c lassroom.  One reason for  th is 

may be that  “s tanding out  in  a  crowd” or 

d rawing too mu ch  a t t en t ion  to  onesel f  i s 

frowned  upon and/or  considered  improper 

behavior. Although this theory may preserve 

harmony among the maj or i ty ,  the lack of 

practice to emphatically express oneself can 

r e s u l t  i n  a  h i g h  d e g r e e  o f  s t r e s s  o r 

discomfort when that individual is suddenly 

faced  wi th  havin g to  speak  in  f ron t  of  a 

group, be it  large or small. Being deprived 

of the opportunity to conduct speeches with 

an emphasis on using appropriate gestures, 

ey e  con tac t ,  bod y  movemen ts  an d  fac ia l 

expressions at early stages in life can have a 

strong impact on whether an audience leaves 

a  p r e s e n t a t i o n  f e e l i n g  e d u c a t e d  a n d 

enlightened, or with a sore neck from being 

put to sleep. (Brown, Robson, & Rosenkjar,  

1996).

I  a m  a  t r u e  a d v o c a t e  w h en  i t  c o m e s  t o 

encouraging presentations in almost any ESL 

class. I encourage my students to challenge 

their ability to express themselves in small  

or large groups, and although some may be 

talented at doing this in their mother tongue, 

giving ef fective and persuasive classroom 

presentations in a foreign language can pose 

many chal lenges .  On the other  hand,  they 

also provide rewarding short and long-term  

benefits.  

I  bel ieve  c lassroom presentat ions  are not 

only a practical option for assessing grades, 

bu t  a l so  grea t ly  fos t er  s tud en t s ’  genera l  

knowledge of social , poli tical ,  medical , or  

econ omic  i s su es ,  w hi l e  r e in fo rc ing th ei r 

p e r s u a s i v e  v o c a b u l a r y  a n d  n o n - v e r b a l 

communication  ski l ls .  Given  the fact  that  

J a p a n  r e m a i n ed  t h e  t h i r d - l a r g es t  w o r l d 

economy whi le ranking 5t h  among leading 

export countries in 2011 despite the negative 

effects from the Great East  Japan Earthquake, 

it is imperative that instructors equip today’s 

students with the necessary skills to sustain 

Japan’s  economy and  become tomorrow’s 

l ead er s .  P r es en t a t ion s  ca n  t hu s  au gm ent  

students’ abil ity to “sell” themselves when 

f a c e d  w i t h  t h e  i n e v i t a b l e  t a s k  o f  

i n t e r v i e w i n g  f o r  j o b s ,  o r  e x p l a i n i n g  a 

product or service in front of any number of 

potential clients after acquiring employment.  

C l a s s r o o m  p r e s e n t a t i o n s  c a n  p r o v i d e 

unlimited short and long-term advantages for  

students.  
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Before further elaboration, I would l ike to 

define what an “effect ive” presentat ion is 

considered by professionals. Although there 

is an endless array of opinions regarding this 

topic, one “ typical” example i s  from Fred 

N i c k o l s ,  a  m a n a g e m e n t  d e v e l o p m e n t 

c o n s u l t a n t  a n d  a  m a n a g i n g  p a r t n e r  o f 

Di s t ance Consu l t in g,  LLC,  a s  wel l  a s  an 

advisor on corporate presentation processes. 

H e  n o t es  t h a t  an  e f f e c t i v e  p r es en t a t i o n 

“meets  i ts  objectives ,  i s  marked by high-

q u a l i t y  v i s u a l s ,  a n d  s m o o t h ,  p r a c t i c e d 

delivery. The content of  a presentation and 

any supporting visuals or handouts should be 

relevant to the audience and useful in light  

o f  t h e i r  n e e d s  a n d  r e q u i r e m e n t s .  A n 

effective presentat ion i s  well  thought  out 

and  thorough ly p ract iced .”   Thus  we can  

annotate these points as follows: 

“An effective presentation: 

A c h i e v e s  i t s  o b j e c t i v e ( s )  a n d  

outcome(s).  

T h e  o b j e c t i v e s  a r e  r e l e v an t  t o  t h e 

interests, needs and requirements of the  

audience.  

T h e  c o n t e n t  i s  r e l e v a n t  t o  t h e  

objectives and the purposes of the 

presentation.  

It  is  wel l  organized and thought  out .  

I t  i s  s m o o t h l y  a n d  p r o f e s s i o n a l l y 

del ivered  us ing language f amil iar  to  

the audience.  

I t  u ses  h igh -qua l i ty  v i sual  a i ds  an d  

handouts.  

It  f i ts  comfortably within  the allot ted  

time frame.  

It reflects the polish and professionalism 

that comes from planning and practice.” 

Some experts emphasize that  fail ing to win 

ov er  y ou r  aud ien c e  wi th in  th e  f i r s t  f i v e 

minu tes  can  result  in  a  90% loss  of  thei r 

concentra tion  which,  a l though  a larmingly 

c o m m o n ,  s h o u l d  b e  r e g a r d e d  a s  a 

“catas t rophe” .  S t i l l  o th ers  emphasize  th e 

b a s i c s  o f  g o o d  p r e s e n t i n g :  t h o r o u g h 

preparation; practice and review as the keys 

to success. Present Magazine notes “one of  

th e  ol des t  of  a l l  p resen ta t i on  t ech n iqu es 

known since the time of Aristotle, from his 

book “Rhetor ic” ,  i s  to  speak in  “ threes” . 

People tend to remember lists of three things 

only.  Structuring your presentation around 

these “three” will make it more memorable--

the beginning, the middle and the end. The 

b e g i n n i n g  b e i n g  i d e a l  f o r  a n  a t t e n t i o n 

grab b er  ( i ceb reaker ) ,  t h e  mid d le  (b ody) , 

wh ere  you  en l igh ten  ever yon e wi th  your 

content, and the end where you wrap things 

up with a grand finale. From these insights, 

we can conclude that  for a presentation to 

succeed ,  th e  p resen ter  mu st  u t i l iz e th ese  

“three” essentials:  

U s e  v i s u a l  a i d s  w h e r e v e r  y o u  c a n 

R e h e a r s e ,  r e h e a r s e ,  r e h e a r s e 

The audience will only remember three 

messages, so focus your content around  

those points 
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I n  t h e  F a l l  S e m e s t e r  o f  2 0 1 1 ,  M e i j o 

U n i v e r s i t y  i n s t i t u t e d  a n  e i g h t - w e e k 

e x p e r i m en t a l  p r e s e n t a t i o n  d e v e l o p m e n t 

course designed  to help  graduate students 

p r e p a r e  E n g l i s h  p r e s e n t a t i o n s  o f  t h e i r 

research projects  for  prospective overseas 

conferences. To evaluate the success of the 

course, a survey was conducted on the final 

day to assimilate the students’ purpose for 

taking the course and assess  thei r  overal l 

sati sfaction level.  Furthermore, the survey  

examined whether the majority of 

participants felt a regular 16-week course 

would be more beneficial than the use of a  

“consultation” office, where they could  

receive periodic advice on their  projects or  

have the English content checked. 

O v e r  2 0  p a r t i c i p a n t s ,  p r i m a r i l y  p o s t -

g r a d ua t e  s t u d en t s  f r om  t h e  S c i en c e an d 

Technology Department ,  along with  some 

p rof es s or s  an d  f a cu l t y ,  t o ok  p a r t  i n  th e 

short-term course.  Students were asked to 

give two p resentations  over  the term, the 

f i r s t  one fo r  three  minutes  on  a  famil i ar 

t op ic ,  “ se l f  i n t r odu c t ion ” ,  and  th e  o th er 

b et w een  1 0  t o  1 5  min u t es  on  th e  ac tu a l 

content of their research projects. Students 

w er e  p r ov id ed  wi th  va r i o u s  in f o r ma t i v e 

handouts on suggested gestures of location, 

shapes ,  and sequence,  on  ef f icacious  eye 

c o n t a c t ,  l u r i n g  b o d y - m o v e m e n t s ,  a n d 

appropriate, comprehensible visuals. They 

were later shown how to make a clear and 

concise introduction, body, and conclusion, 

as well  as how to field questions and give 

answers effectively. In addit ion, they were 

s h o w n  a p p r op r i a t e  v e r s u s  i n a p p r o pr i a t e 

posture( s) ,  verbal  and f aci al  express ions , 

a n d  g e s t u r e s .  I  a n d  a n o t h e r  p r o f e s s o r  

conducted the course, and we reinforced the 

above points by showing them a variety of 

ex a mp l es  f ro m t ex tb o ok  D VD s ,  in t ern et  

based videos, including TED.com, and role 

p l ay  ex a mp l es  o f  o u r  o w n .  P a r t i c ip an t s 

practiced these elements in small groups and 

were  given  feedback  by t he t each er s  and 

f e l l o w  s t u d e n t s  o n ,  a m o n g s t  o t h e r s :  

p r o n u n c i a t i o n ,  i n t o n a t i o n ,  v o c a b u l a r y , 

content , enthusiasm, how to make tension 

work for themselves, and how to deal  with 

troubleshooting,  such as  audio ,  projector , 

lighting, or other instrumental, procedural or  

human errors. 

A l l  m e m b e r s  a c t i v e l y  p a r t i c i p a t e d  i n  a 

v a r i e t y  o f  w a r m  u p  e x e r c i s es ,  s u c h  a s 

desc r i b ing th ei r  h ometow n s ,  f r i end s  an d 

family, and provided constructive feedback 

to each other after each exercise. The same 

feedback sessions were also provided after  

their  short ,  group-based,  self- in troduct ion 

speech es .  Al th ou gh  few er  memb ers  gav e 

t h ei r  f i n a l  r e s ea r c h  t o p i c  p r es en t a t i o n s 

towards the end of the course, the majority 

mad e con s id er ab l e i mp r ov emen t s  on  th e 
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aforement ioned  point s  by the f inal  week , 

compared to their self-introduction speeches.  

In  addition to gett ing students to improve 

their  verbal  and physical  skills, one of the 

biggest  challenges  for  the teachers of th is 

e x p e r i m e n t a l  c o u r s e  w a s  r e m i n d i n g 

p ar t i c ip an ts  to  b reak down  th e  t ech n ica l 

content of  their  topics and explain  i t  in  a 

way that was comprehensible to participants 

who were unrelated to their  field of study. 

Al th ou gh  mo s t  p ar t i c ip an t s  un d oub ted ly 

p resen ted  thei r  f inal  r esea rch  top ics  to  a 

related domestic or international audience, 

despite adamant reminder  on our part ,  we 

noticed that they often neglected to simplify 

t h e i r  t e c h n i c a l  c o n t e n t  f o r  o u r  c l a s s 

part icipants . This was no doubt confusing 

and overly complicated for  those unrelated 

to  th e speaker s’  f i elds  of  s tudy. As K ar l  

Walinskas notes in “Technical Presenters”:  

From Nerd to Master in 6 Easy Steps, “The 

most significant flaw in technical 

presentations, even to technical audiences, is 

that people get lost in the details and the 

data. Information overload kills.”  

Promulgating one’s favorite topic to any 

given audience may be fascinating to the 

presenter, but breaking that data down using 

simple follow-up explanations to avoid 

message loss and confusing your audience is 

another challenge in itself. In short, as with 

non-technical presentations, “simple is  

best!” 

 As noted  in  the graph  below, the su rvey 

revealed that  the majori ty of  r espondents 

were sati sfied wi th  the overal l  course, i t s 

c o n t e n t ,  a n d  t h e  l e n g t h .  H o w e v e r ,  t h e 

quest ionnaires  also  revealed that  students 

p r e f e r r e d  h a v i n g  t h e  u n i v e r s i t y  o f f e r  a 

regular class, (either two 16-week courses in 

both semesters, or one in either semester), as 

opp osed  t o  mer ely  of f er ing a  d es ign a ted 

“consultation” office. All participants noted 

that they joined the course to improve their 

presentation skills more than brush up their  

En gl i sh ,  an d  a l l  f e l t  g r a t e fu l  to  r ec ei v e 

personal advice and consultation provided by 

fellow students, myself, and the other native 

En gl ish  sp eaking  p ro fessor  wh o ass i s t ed 

w i t h  t h e  c o u r s e .

Figure 1. Students’ evaluation of the class 

In  part icular,  our  emphasis throughout the 

course was to realize students’ improvement 

on nine basic points: eye contact , gestures,  
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v i s u a l s ,  p r o n u n c i a t i o n ,  v o c a b u l a r y , 

intonation, content, clarity and enthusiasm. 

Although some insisted on reading most of 

their  speeches which inhibited their abil ity 

t o  p r o v i d e  s u f f i c i en t  g e s t u r es  a n d  e y e 

con tact  abat in g the  aud ience’ s  a t t en t ion , 

most did a remarkable job with eye contact, 

gestures and Power Point visuals by the time 

they presented their final  research projects. 

Heeding the above nine points, speaking in

one’s own words  and breaking the habit of 

r e a d i n g  o n e ’ s  s p e e c h  a r e  i mp er a t i v e  t o 

ma in ta in in g an  au d i en c e’ s  a t t en t ion  an d  

presenting a memorable speech.   

A s i d e  f r o m  t h e  a b o v e  p r e s e n t a t i o n 

development course,  for al l  undergraduate 

presentation classes at institutions I instruct 

at, I encourage all Oral Conversation (OC) 

students, including business English, law or 

culture related course participants to conduct 

solo, pai r  or small  group presentations.  In 

these classes, I emphasize the same points as 

noted  above,  and  inevi tab ly  c lar i fy  other 

cond i t ions  I  w i l l  j ud ge s tu den t s  on ,  b u t 

s p e n d  l e s s  t i m e  e x p l a i n i n g  g es t u r e s  o r 

visuals in as much detail as in presentation 

courses due to t ime restraints. I discourage 

students from reading their presentations and 

instead require the use of  point  cards and 

speaking in their own words, no matter  how 

low their English skills may be. For general 

ESL OC courses ,  I  encourage s tudents  to 

research foreign culture related topics, but 

for business  English  classes,  they may be 

r equ i r ed  to  r es ea rch  a  co mp an y  of  t h ei r  

ch o ic e ,  o r  p r es en t  on  an  “ in ven t i on ”  or  

s e r v i c e  o f  t h e i r  o w n  c r e a t i o n .  F o r  l a w 

c o u r s e s ,  s t u d e n t s  m a y  b e  r e q u i r e d  t o 

“debate” (as “lawyers”) about  any current 

n e w s  e v e n t ,  c o n t r o v e r s i a l  b i l l s  b e i n g 

a r b i t r a t ed  i n  p a r l i a m en t ,  o r  s u g g e s t e d 

changes to the current Japanese constitution, 

etc.  Despi te in it ial  indicat ions of  fear  and 

h e s i t a t i o n ,  I ’ v e  f o u n d  t h a t  a f t e r  d o i n g 

p r es en ta t i on s  in  each  s emes t e r  o f  ev e ry 

school year,  most,  if  not  al l students, f ind 

the opportunity rewarding as they eventually 

realize the practical long-term advantages of   

them. 

In an “extensive speaking” course I instruct  

a t  a n o t h e r  u n i v e r s i t y ,  w e  a c c e n t u a t e 

students’ “natural” speaking skills in order 

to prepare them for self introductions among 

other  p resen ta t ion s  in  f ron t  o f  h omes tay 

families, faculty and fellow students during 

short-term study abroad programs. I instruct  

and judge students on their ability to use the 

same above cri teria ,  but  because they are 

advan ced  En gl ish  majors ,  na tu ra l ly  I  am 

stricter about eye contact, gestures, visuals, 

p r o n u n c i a t i o n ,  a n d  c o n t e n t  r e g a r d i n g 

specified topics throughout each semester. 

The overall goal is to get students to speak 

n a t u r a l l y  a n d  c l e a r l y  u s i n g  t h e i r  o w n 
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E n g l i s h ,  w h i l e  u t i l i z i n g  c h u n k i n g  a n d 

building techniques so that  their  sentences 

sound  more  l ively .  Th is  may  b e  done b y 

ei th er  us in g B-5 or  B-6  s i zed  index  note 

cards, or a sheet of paper. In these lessons, 

we never  a l low s tuden ts  to  wri t e ou t  ful l 

sentences or their entire speech. With cards, 

students are allowed up to five bullet points 

(this may vary depending upon the instructor, 

c lass  or  t op ic)  wr i t t en  in  note  form with 

con t ent  word s  (noun s ,  ver b s ,  ad j ec t ives , 

numbers, etc.) stressed over function words 

( a r t i cl es ,  p repos i t ion s ,  et c . )  an d  inc lud e 

transition words (but, however, by the way, 

in contrast, etc.) . Students are encouraged to 

speak for approximately one minute per card 

for a total of five to 10 minutes. The point is  

to expand on what is on the card  in order to 

avoid reading , while eliminating dependence 

on simple memorization which could lead to 

“disasters” in cases where students become 

n er vou s  o r  d ra w a  b l an k  in  f ron t  o f  t h e 

crowd. Students are allowed to synchronize 

these oral  speeches with  CALL (Computer 

A s s i s t e d  L a n g u a g e  L e a r n i n g )  c o u r s e 

p res en t a t ions ,  or  wr i t i ng  ex erc i s es  f r o m 

material  such as scrap books,  d iaries,  folk  

tales, or other term papers.  

In the first year, students present on general 

topics,  such as  self-introductions,  a layout 

speech (floor plans, locations, etc.), foreign 

country topics (tour sights, culture, customs, 

l a n g u a g e ,  f e s t i v a l s ,  r i t u a l s ,  e t c ) ; 

d e m o n s t r a t i v e  t o p i c s  ( h o w  t o  m a k e / d o 

som eth ing) ,  movi e  or  b ook  r evi ew s ,  an d 

show and tell topics (a place, object or event, 

etc.) . In the second year, students present on 

career  or  group  re la t ed  top ics ,  includ in g 

c u r r e n t  n e w s  a n d  s u m m a r y  t o p i c s , 

c o m p a r a t i v e  s p e e c h e s ,  d e b a t e s ,  u r b a n 

legends and group discussions. In the first  

y e a r  c l a s s e s ,  m o s t  o f  m y  s t u d e n t s 

demon s t ra t ed  s ign i f i can t  p rogress  in  th e 

a b o v e - r e q u i r e d  s k i l l s ,  a n d  e n j o y e d 

researching a variety of topics while having 

the opportunity to be “teachers” in front of 

their fellow classmates.  

Naturally, foreign language majors tend to 

be  m or e  mot i va t ed  a t  c o mmu n ic a t in g in 

E n g l i s h  o r  o t h e r  l a n gu a g es  v er su s  n o n -

Engl ish  majors , but  I  have found that  the 

lat ter  st i l l  enjoy opportunit ies  to research 

and  l earn  abou t  a  var iety  of  i ssues  whi l e 

i m p r o v i n g  t h e i r  s p e a k i n g  s k i l l s  a n d 

overcoming the fear of presenting in front of 

a n  a u d i en c e .  O v er a l l ,  l o n g- t e r m  r es u l t s 

p r ove th a t  p resen ta t ions  fos t er  s tuden t s ’ 

knowledge on a variety of  topics, improve 

thei r  ora l  and  non-verbal  communicat ion 

skills , and enhance their  ability to express 

opinions  with  more confidence.  (Paulson,  

1974 ) .  T h i s  in  tu rn  help s  s tu d en t s  bu i l d  

adequate self-confidence to “sell 

themselves” to audiences of any size, which 

should eventually be beneficial for future 

job hunting and employment. In light of this, 
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for students to fully realize successful 

classroom presentation techniques, teachers 

must first convince them that success comes 

with substantial organization and repetitive 

trial and error, and that in the end, doing is 

in fact, believing!

Bru sk in  Assoc ia tes .  Wh a t  a r e  A mer i can s 

afraid of?  (The Bruskin Report:  p .53 (July,  

1973) 

The CIA World Fact Book, Statistics about  

Japan (March, 2012)  

https://www.cia.gov/l ibrary/publications/the-

world-factbook/geos/j a.html

National  Comorbidity Survey -  Replication  

(NCR-S) 

Joyful  pub l i c speakin g ( f rom fear  to  j oy) 

How many folks in the U.S. are freaked out  

about flying? (March, 2012)

http://joyfulpublicspeaking.blogspot.com/2012/03/

how-many-folks-in-us-are-freakedout.html

S e l f h e l p c o l l e c t i v e . c o m

Are These the 33 Most Common Fears?

(March, 2012)

http://www.selfhelpcollective.com/most-common-

fears .h tml

P r e s e n t a t i o n  M a g a z i n e

Presentation Skills 3. The Rule of Three

(April, 2009)

http://www.presentationmagazine.com/presen

ta t i on- ski l l s -3- th e- ru l e-of - th ree-7283 .h tm

U.S. Census Bureau 

U.S .  POPClo ck  Pro ject ion  (March ,  2012)

http://www.census.gov/population/www/popc

ockus.html

F r e d  N i c k o l s

Effective Presentations (2003)

http://www.nickols.us/presentations.pdf

K a r l  W a l i n s k a s

Technical Presenters: From Nerd to Master  

in 6 Easy Steps (2012)

http://www.businessknowhow.com/growth/te

h p r e s e n t a t i o n . h t m

Brown, J. D., Robson, G., & Rosenkjar 

Personality, motivation, anxiety, strategies,  

and language proficiency of Japanese 

students   (1996)

Universtiy of Hawaii Working Papers in ESL,  

15 (1): p. 33-72 

Brown, Gillian and Yule, George

Teaching the Spoken Language (1983) .

Cambridge University Press:  p. 52 

Pau lson ,  C .  B .  

Linguistic and communicative competence .

(1974) 

TESOL Quarterly 8 (4): p. 347-36
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